By October, classrooms show signs that they need some... recalibration.

Transitions stretch by a minute here, a minute there. Directions echo more than they land.
Routines practiced time and again are suddenly forgotten. No single moment is a crisis but,
together, they nibble at the day. The norms and the culture we built in September need
attention.

What are our choices? One path holds a hard pivot - tighten the screws, make a speech, write a
policy in bold. Another holds the soft shrug - this is just how October goes; we’ll muscle through.
Neither path keeps dignity intact and protects minutes. There is a third and it's the one we
choose in xSELeratED - renorm.

Renorming sounds like it could be a heavy lift, but it can be really simple and humane if we let it:
re-state what we value, re-teach how we live it, and return to learning. That’s it. Renorming is
not a good scolding and it's not a reboot. It's a course correction grounded in two of our
xSELeratED Schools competencies:

o Nurturing Others asks us to create safety, trust, and belonging with consistent
expectations, dignified feedback, and repair after harm.

e Understanding Myself asks us to notice our own energy and triggers so we act on
purpose, not impulse. Renorming keeps both in view: we hold the line and the heart.
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For those who listen closely, renorming begins before we say anything. It starts when we decide
to be predictable again.

First, we call time-in - not with a lecture, but with a calm observation: “I'm noticing that our
transitions have drifted from about a minute to nearly three. That's two minutes fewer for labs
and discussions. Let’s reset so our important work gets the time it deserves.” The room exhales;
the why is clear. Instead of stacking consequences, we rebuild a shared picture of what a
“good” transition looks like. We give one sentence for the routine - “Signal, freeze, eyes up,
hands empty.” You show it. They try it. You time it, not to police them, but to make the
improvement visible. Numbers are mercifully impersonal: “That was 58 seconds. We just earned
back 44!”

Of course, we also need a plan for the near-misses and the real misses. Here’s where many
teachers might feel the old pull toward ultimatum or debate. But renorming offers a third move:
repair as routine. We post a tiny repair menu where eyes can land - return two minutes later
today, assist a peer task, or contribute a class help - and we practice it once, quickly.

Miss > name the impact > choose a fix > rejoin

No spotlight, no lecture. The routine is boring by design. It protects dignity and momentum at
the same time.

None of this requires a new program, and it definitely doesn’t beg a big block of time. We can
thread renorming through the day like stitching: a clear line here, a quick demo there, a quiet
repair when a seam pulls. What matters is steadiness. October isn’'t asking for a brand-new you
or them; it's asking for the same cast of characters, showing up more consistently.

Leaning into narrative for a moment: picture your own tone shifting as you renorm. The first day,
you might feel a little stiff, like you're reading from a script. That’s fine. Predictability is mercy,
especially when our energy dips. A posted sentence helps your future self. You will use the
same words tomorrow and the next day, and you will hear them echoed back in student
behavior: eyes up a beat quicker, hands empty without prompting, two peers choosing repair
and rejoining the moment after. The culture creeps back toward clarity not because you got
louder, but because you got simpler and clearer.
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The positive effects of renorming travel well beyond our classrooms. When teams are using the
same language, students don’t have to re-learn adult expectations every time they enter into a
new space or context. Leaders can make this easy without making it heavy. A seven-minute
stand-up in the workroom - one success, one norm to tighten, one student celebration - aligns
the tone more than an hour-long slide deck ever will. Practicing the adult line out loud feels
awkward for about 30 seconds and then becomes muscle memory: “Because learning time
matters, here’s what happens next . . . ” The cadence itself does some of the regulating.

Families, too, can be brought into renorming. A three-line note - what we’re resetting, what it
could look like at home, and how we repair - keeps communication specific and neutral. No one
needs a novel about hall passes; they need to know the shape of the expectation and the shape
of the fix. When we keep the story short, families can repeat it and reinforce it, and families want
to be our partner in the work.

Perhaps the quietest gift of renorming is what it does for our xSELeratED Schools competency
Understanding Myself. October can blur our boundaries and our kindness in equal measure;
again, we are prone either to over-correct or under-respond. Renorming asks us to prepare
lines we can believe in when we're tired. We tape them by the door or keep them in a plan book.
We use them verbatim. We catch ourselves before the lecture, before the sigh, before the
sarcasm. We trade improvisation for intention and, in doing so, we trade exhaustion for
steadiness.

You'll notice something else as you go: students respond to our steadiness with their own. They
don’t need novelty every day. They need the next right cue, said the same way, pointing to the
same routine, anchored to the same familiar purpose. When they miss - and they will - the
repair is swift and beautifully ordinary. When they meet the moment - and they will - the praise is
narrative, tied to observable moves: “You froze on the signal in three seconds; the directions
landed clean.” We praise what is repeatable. We teach the culture through the way we name it.
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Clarity. Consistency. Care.

If you want a simple way to keep yourself honest, borrow this tiny mental checklist before you
renorm: Clarity, Consistency, Care. Is your sentence for the routine crisp enough to fit on a
sticky note? Will you say the same line every time, even on a Friday after lunch? Is your repair
path visible and practiced? If any of those wobble, shore them up first. Renorming collapses
under fuzzy lines.

What do you renorm first? Two things, not ten. Pick the highest-leverage routines for your
context - the way we enter and settle, the attention signal, the expectations for devices, the end-
of-block wrap - and leave the rest alone until those hold. Depth beats breadth here. The goal is
not “covering” norms; it’s living them again.

Let’s pause on the topic of tone, because tone is everything.

Renorming is not a performance. It's not about catching, calling out, or collecting. It's about
practice - your practice and your learners’. That's why timed transitions can feel surprisingly
joyful; you’re not timing to judge but to show growth. When you shave 40 seconds off a
transition and say out loud what you’ll do with those seconds, students understand the
exchange: clearer habits buy more learning or recess or lunchtime. The routines of our day are
important. We don’t let the important moments given to us go to waste.

And then you close the loop, lightly. You share a tiny trend with your class and maybe with your
team: transition time down, on-time starts up, more corrections ending in repair rather than
removal. You don’'t need a dashboard; a sentence will do. “We earned back four minutes today;
that’'s why we finished the lab.” The story you're telling is a story of competence - yours and
theirs.

October can tempt us into believing culture is either soft or strict. Renorming refuses the false

choice. It is softness with structure. It's the trusted adult saying, | will be reliable so you can be
brave. It’s the classroom rediscovering its rhythm - not because we clamped down or gave up,
but because we chose to practice, together, what we’ve already said and shown that we value.

You don’t need to start over. You don’t need to become a different teacher. You need to say the
simple, predictable line, show the move, rehearse the repair, and keep the minutes you gain. In
xSELeratED, that's what October is for: not proving control, but cultivating a culture that can
recover together. When we re-state, re-teach, and repair - calmly, predictably - students learn
how to belong together.
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Every Renorming Cycle (In 15 Minutes or Less)
Purpose: Reset culture without restarting the year:
1.  Name the Drift (2 min): Neutral pattern + impact.
(e.g. “Transitions stretched from 1 minute to 3. That meant fewer

minutes for labs.”)

2. Re-State the Norm (1 min): One sentence, posted.
(e.g. “Signal > freeze > eyes up > hands empty.”)

3. Model (2 min): You show once; learners demonstrate once —
narrate the why.

4. Practice & Time (4 min): Two brisk reps; celebrate seconds
gained.

5. Teach Repair (3 min): Miss > name impact > choose a fix >
rejoin.

6. Lock-In (3 min): Quick call/response; close with your
boundary-and-belonging line.

(e.g. “We're renorming to gain back learning minutes. I'll hold
the boundary—and stay with you through it.”)

o Clarity: Do | have a single-sentence norm?

o Consistency: What exact line will | say every time?

e Care: Is the repair path visible and practiced?

1. One success (30s)

2. One norm to tighten (30s)

3. One student celebration (30s)

4. Practice the adult line out loud (90s)

5. Choose two metrics to watch (30s)

6. Confirm the repair menu language (60s)

7. Who's doing what by Friday? (60s)
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Subject/Note: Our class is renorming one routine

This week, we’re resetting:
At home, ask me to show:

If we miss, we repair by:

The heart of renorming is that little word ‘we.” We drifted, we reset, we gain minutes back. That
“‘we-ness” is culture. It is belonging. It is community and shared responsibility to each other.

Core boundary lines (care > boundary > next step)

e | care aboutyou and our learning. The move now s . ..

e Because our minutes matter, here’s what happens next. . .
e [|’ll hold the boundary, and I’ll stay with you through it.

e Thisisn’t a power struggle; it’s a practice moment.

e | won’t debate the rule; | will help with the next step.

e Ouragreementis__ . Let’s meetittogether.

e Same line for everyone so it stays fair.

Pre-corrects (before the drift)

e In10seconds you’ll hear the signal; plan your last sentence now.

e Eyes up, hands empty on the signal—rehearse it once in your head.

e |fyou’re mid-thought when | signal, park it on a sticky note; I’ll give return time.
e Youchoose your seat; | hold the time.

e Phones check now so they don’t check us later.

Attention signal (launch + follow-through)

e Signal > freeze > eyes > hands empty. Here we go.
e Thanks for the freeze; now the why, then the steps.
e Eyes are almost all here; I’ll wait for us.

e Three seconds back to me; I’'ll take them.
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Neutral corrections (short, specific, non-judgmental)

e Phoneslive in the caddy during instruction.

Talk moves pause during directions; rejoin in 30 seconds.

Lids at 45° means we’re listening, not typing.

That’s side talk; save it for partner time.

Hall passes are one at a time; you can go when returns.

Repair routine (teach + use)

e \We repair in two steps: hame the impact, choose a fix.

We lost a minute of instructions; pick a repair and rejoin.

Return two minutes now or assist a peer—your choice.
o We won’t re-try the moment; we’ll repair the time.

Choose a repair; I’llinitial your ticket and meet you back here.

Choice architecture (agency within edges)

e Prompt or pause before you try again?

e Seat A or Seat B; I’m holding the focus line.

e You pick the order; | hold the time.

e Partner or solo for the first two minutes—choose now.
e Type first or outline first; same deadline.

Dignified praise (narrative, effort-based)

e You froze on the signal in three seconds; directions landed clean.
e You returned two minutes to finish; that protected our lab time.

e Youdisagreed using evidence; that moved the thinking.

e You organized materials in 20 seconds; that sped us up.

e You noticed a miss and chose a fix; that’s leadership.

Side-talk & re-entry

e Holditand save it for partner time in two minutes.
e You’ve got words—park them on a sticky note so they don’t leak.
e | wantthat thought. Write it; I’'ll call on you first.
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Devices (calm, consistent)

During instruction, phones live in the caddy; check at __.

Off-cue phone = repair, then rejoin. No debate—just the routine.

Headphones are for marked audio tasks only.

Transitions & time protection

Three, two, one—tools down; eyes up.

We just earned back 40 seconds; that’s one extra example.
The timer is for us—let’s meet it together.

Zip, stow, floor check; exit when dismissed.

Talk moves (safe & substantive discussion)

Name the move, then give an example.

Build, challenge, or clarify—choose one and go.
Start with “I heard __,” then add your thoughts.
Argue with the idea, not the person.

Emotion & regulation (settle first, then act)

Your feeling is real; our next move is still the same.
Take a breath with me; then pick: prompt or pause.

| can be calm for both of us right now.

I’ll come back in two minutes; we’ll repair and rejoin.

After a misstep (closing the loop)

Thanks for repairing; we’re back.

We handled that with dignity; carry on.
Reset accepted; try the first step.
That’s finished; no need to re-hash it.

Teacher self-talk (quiet anchors)

Clarity over volume.
Same line, every time.
Short, kind, next step.
Repair is routine.
Warmth with backbone.
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Group work roles (belonging through structure)

e Greeter, make sure every voice shows up once.
e Recorder, capture the move your team used, not just the answer.
o Affirmation anchor, name one peer move we should all steal.

Late/missed work (fair + doable)

e Same outcome, alternate path—see the repair option.
e Start with the shortest win; I’ll check back in five.
e Your deadline slid; your dignity didn’t. Here’s the make-up path.

Equity & inclusion (design the support)

o |fthe pace is tight, ask for a prompt; it’s built into the design.
e Choose written or verbal for this checkpoint; same rubric.
e |freading aloud isn’t safe today, you can nominate a reader.

Threshold greetings

e (Good to see you. What do you need to start strong?
o Welcome back. Phones to the caddy; grab the Do Now.
e |’mglad you’re here. Quick heads-up: we’ll renorm the signal today.

Family touchpoints (short, neutral, specific)

o We’reresetting___ . Athome, ask me to show ___. If | miss, | repairby ___.
e One bright spotis___. One routine we’re tighteningis___.Youcanhelpby__ .
e Thanks for the support—our time gains this week: ___ minutes.

Leader > staff (system alighment)

e Same line every time: “Because learning time matters, ___.”
e We’ll model the repair routine in PD, then use it with students.

e Postyour one-sentence norm by Friday; I’ll lLook for clarity, consistency, and a visible repair
path.

e Briefing, not meeting: one win, one boundary to tighten, one student celebration.
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Student self-advocacy (teach students these lines)

e Prompt or pause before | try?

e Canlcheckanexample?

e Canl start with a partner?

e | missed the cue; I’m choosing repair__and will rejoin at __.

When a student challenges publicly (de-escalate + redirect)

e | hearyou disagree; we’ll talk after the mini-lesson. For now, the move is __
e We won’t sort this in front of an audience. Choose a repair; we’ll follow up.
e We candiscussthe why at__. The what right nowis _ .

When I (the adult) wobbled (model repair)

e | wobbled on that boundary yesterday; I’m fixing it today.
e My tone was off; here’s the line | meant to use.
e Thankyou for your patience—reset with me: __.

Quick data callouts (make gains visible)

e We cut transition time by 40%; that’s why we finished that chapter!
e More corrections ended in repair, fewer in removal—I’m so proud of that.
e Clarity is up and confusion is down—less “What are we doing?” today!

End-of-day closers (protect dignity + momentum)

e Strong finish—zip, stow, floor check; see you tomorrow.
e |fyou owe repair, meet me at the calm spot; everyone else, have a good evening.
e Name one move that you’ll repeat tomorrow; then head out.

Micro-scripts for common moments

e Phone pops out mid-instruction: Phone to caddy; pick a repair and rejoin.

e Side talk during directions: Hold it for partner time; eyes here now.

e Refusal (first pass): I’ll hold the boundary. Prompt or pause before you try?

o Refusal persists: Take a moment to breathe while you choose a repair; I’ll check back in two
minutes.

e Studentreturns dysregulated: Welcome back, . First move is ; Pl stay with
you through it.

e When learners ask “Why so strict?”: Because our minutes matter—and you do, too.
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